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Introduction
Cariño.
Community.
Criticality.
Culturally Relevant Content.
Centering Students.
How might schools in the U.S. be different if these five concepts were the guiding principles
of teaching and learning? What transformations—what individual and societal shifts—might we
experience if all members of our learning communities, particularly those from historically
marginalized groups, were met with love, respect, support, an opportunity to understand the root
causes of societal issues, and a chance to see themselves and their communities as irreplaceable
parts of history? For students, teachers, and supporters of Holyoke Ethnic Studies (HES), these five
concepts, also known as the 5 C’s, are not just aspirations, they are everyday realities waiting to be
shared. In Holyoke, HES has experienced documented success in the form of student
achievement, engagement, and matriculation. The heart of HES, however, is in the power of the
people who advocate for humanizing education spaces with cariño, community, criticality,
culturally relevant content, and students at the center. The purpose of this report is to offer a
snapshot of the people, efforts, and legacies at the core of this important work.
We begin with an explanation of Ethnic Studies, broadly answering the question: What is
Ethnic Studies and why is it important? Next, we offer an overview of the HES program, paying
special attention to the 5 C’s, the curriculum, community and university partnerships, and impact
data on the program. We then situate HES among the legacies and lineages of other Ethnic Studies
programs and activist movements throughout the U.S. in the following section, before sharing
opportunities for solidarity and community engagement. We hope that this report can be a tool
for educators, students, administrators, and community members to see themselves reflected in
the broader fight for educational justice.
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What is Ethnic Studies?
Ethnic Studies is an academic field that focuses on
the experiences and knowledge of Black, Indigenous, and
People of Color (BIPOC) communities. Ethnic Studies
explores how systems of oppression* operate and how
marginalized communities have responded to oppression
with brilliance, solidarity, and resistance – in the past and
the present. Ethnic Studies is about finding and
reclaiming narratives and experiences that have been
erased by the dominant culture. Ethnic Studies centers
these narratives rather than adding them to the edges of
the standard white-dominant curriculum. Ethnic Studies
is an interdisciplinary field, meaning that it draws wisdom
and knowledge from many academic disciplines including
history, literature, sociology, anthropology, cultural studies, gender studies, media studies,
political science and economics.
Ethnic Studies grew out of Black Freedom struggles and Third World anti-colonial social
movements of the mid 20th century. In the wake of the U.S. Civil Right Movement, Students of
Color and other community activists organized for and demanded Ethnic Studies as a way to make
educational institutions more humanizing, affirming, and liberating. They demanded pathways for
more equitable access to higher education, more educators of color, and a curriculum that
reflected their identities, histories, and socio-economic realities. The longest student strike in U.S.
history that took place at San Francisco State University in 1968-1969 is often cited as a watershed
moment for the field of Ethnic Studies in higher education (you can read more about this history
in this KQED featured article).
Ethnic Studies is equally about building knowledge and building power for social change.
That’s why Ethnic Studies in K-12 settings rely on a wide range of community-responsive* and
action-oriented pedagogies like a funds-of-knowledge approach and participatory action research.
Ethnic Studies students are encouraged to be informed and engaged members of their respective
communities. In order to achieve this, students learn through a wide range of literacy practices
because Ethnic Studies teachers embrace multiliteracy and different forms of expression to create
and share knowledge. These practices include: reading historical documents and texts, engaging
in reflective writing activities and Socratic style discussions, reading fictional texts that explore
topics about power and identity, and analyzing cultural texts like music, art, and film. Ethnic
Studies classrooms also place value on students presenting and sharing their work with their
peers to 1) practice how to confidently communicate their ideas and 2) share with the purpose of
thinking forward about building better futures and action plans to improve the social conditions of
their immediate surroundings.
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Ethnic Studies supports young people as they grow into leadership roles and as they are
increasingly being asked to collaborate with others in academic and non-academic settings. This
type of learning sets them up for success whether they choose to go to college after high school or
into a workplace where they’ll continue to engage with these social issues and critical ideas with
others in a multicultural and multilingual 21st century.

Image source: DIVA Team at Academic Technology, San Francisco State
University, “SF State College Strike Collection”

*By systems of oppression, we mean how social
institutions maintain inequality in ways that benefit
privileged groups at the expense of others. Some systems
of oppression that Ethnic Studies has traditionally focused
on are settler colonialism, white supremacy,
institutionalized racism, and sexism/heteronormative
patriarchy. Ethnic Studies presents oppressive systems as
intersectional - that means there are multiple systems of
oppression, and some folks experience more than one
form of oppression at the same time. To learn more about
systems of oppression, see this informative video titled
Sea Change: Navigating Oppression by The Icarus Project.

*By community-responsive pedagogy, we mean a way of teaching that
always puts the community at the center. This brief post by Shannon OrtizWong provides a basic overview and description of community-responsive
pedagogy and an explanation of why it’s needed in schools. The tradition of
community-responsive pedagogy has also been outlined by nationallyrenowned Ethnic Studies scholars like Allyson Tintiangco-Cubales and Jeff
Duncan-Andrade. They recently published an academic article about it titled
Still Fighting for Ethnic Studies: The Origins, Practices, and Potential of
Community Responsive Pedagogy.
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Holyoke Ethnic Studies: An Overview
Holyoke Ethnic Studies (HES) is an academic program of the Holyoke Public Schools (HPS)
district that offers Ethnic Studies classes to students in middle and high school. Currently,
approximately 1,000 students in HPS take an Ethnic Studies class each school year. These classes
are taught by an HES teaching cohort of 16 teachers. HES classes are available to students from
7th to 11th grade with the opportunity for 11th and 12th graders to take Ethnic Studies-based
dual enrollment college courses. In HPS, HES coursework is offered within the schools’ Social
Studies and English Language Arts (ELA) departments. Throughout the years, HES teachers and
partners have developed course curricula that build sequentially and engage students in different
kinds of texts, experiences, and projects so that an HPS student could take Ethnic Studies at
different grade levels and always learn something new.
HES embodies a community-responsive
approach that centers an examination of
power, oppression, and resistance through an
intersectional lens. It is also guided by what
program staff call the 5 C’s of Ethnic Studies:
Cariño; Community; Criticality; Culturally relevant
content; and Centering students. Unlike many
traditional academic programs and disciplines,
HES recognizes the importance of supporting
students in their learning and development as
critical thinkers beyond the 4 walls of the
classroom. This is central to the vision of HES.
Therefore, HES staff actively seeks to build
intentional partnerships with higher education
faculty and students as well as with leaders of local community-based organizations and groups.
These partnerships have been informative to the growth of HES and have played an important
role in curriculum development and the learning experiences of HES students. Both inside and
outside of HES classrooms, students develop critical understandings of power and learn to “read
the world” while engaging in praxis (a process of problem-identification, reflection/research, and
action-planning) for social change. The expansive vision of HES and its proven impacts on student
academic learning makes it a recognized model for Ethnic Studies in secondary schools.
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The 5 C’s of HES

These values are at the core of the HES program and serve as a guide for its teachers, staff,
and partners. By upholding the 5 C’s, HES strives to foster more humanizing learning experiences
for HPS students and disrupt traditional schooling practices that typically undervalue the funds-ofknowledge that youth bring into the classroom.

HES Curriculum & Programming
The HES curriculum aims to build students’ understanding around issues of power and how
it intersects with identity and the systems that structure our lives in both the past and present.
Much of the learning goals, objectives, key terms, and learning experiences that are embedded
across the HES curriculum derive from decades of collaborative work by K-12 Ethnic Studies
educators throughout the U.S.* Some of the major concepts that underpin the curriculum across
the grade levels are:
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More broadly, the curriculum centers the stories of Black, Indigenous, and People of Color
(BIPOC) as well as immigrants, LGBTQIA+ folks, disabled folks, and other historically marginalized
groups of people. It also emphasizes BIPOC resistance movements as well as the resilience and joy
in communities most impacted by the legacies of colonialism and institutional racism. It explores
the history of Holyoke and the Community Cultural Wealth present in our community. It uses
students’ cultural funds-of-knowledge as a bridge to
academic content. It is action-based and geared toward
social change. It helps students understand and name
systems of oppression that are historically rooted in
Holyoke and the U.S. more broadly, so they can imagine
new ways of being and make the world anew.

*Explore the San Francisco Unified School
District Ethnic Studies website to see some of
the curriculum and pedagogy that informed the
founding teachers of the HES program. For
more foundational understandings of Ethnic
Studies curriculum in secondary classrooms,
check out the Liberated Ethnic Studies Model
Curriculum Consortium’s Guiding Principles &
Values.
9

Community partnerships and engagement are central to the HES program – for
students and teachers alike. Throughout the curriculum and programming, HES creates
opportunities for students to learn about the cultural knowledge and experiences of the Holyoke
community as well as the untold histories of communities of color that exist in and enrich
Western Massachusetts, helping prepare them to be informed agents of change. HES connects
community partners with classroom teachers and brings community cultural knowledge into
classrooms with the intention of supporting young people’s leadership and critical thinking as well
as their understanding of race, class, gender, and multiple cultural identities.
Since its inception, HES has fostered
partnerships with college faculty and students in
the Western Massachusetts region and has
developed relationships with local communitybased organizations and leaders. These
partnerships have blossomed into a wide range
of learning experiences and programming,
including: community-engaged learning field
trips, college campus visits and college access
programming, classroom guest speakers on
special topics, after-school programming geared
toward student leadership development, teacher
professional development experiences grounded
in critical and culturally sustaining pedagogies and anti-racist curriculum, and dual enrollment
opportunities for students to take Ethnic Studies-based coursework for college credit. Below is a
(non-exhaustive) list of some HES programming from the past and present that emerged as a
result of building these partnerships:

HES Programming
Dual enrollment opportunities to take Ethnic
Studies-based coursework for college credit

Partnerships & Collaborations
Westfield State University:
- Introduction to Comparative Ethnic
Studies
Holyoke Community College:
- History of Puerto Rico and the Caribbean
- Introduction to Latinx Studies
UMass Amherst:
- Ethnic Studies & Education course
(expected offering in 2022-23)

College campus visits & special events for HES
students

Westfield State University (Ethnic and Gender
Studies Department & the Education
10

Department): Annual end-of-year learning
exchange for 8th graders (pre-2020)
Mount Holyoke College (Latinx Studies in Action
CBL course): Campus visit & learning exchange for
HES Leadership & Engagement course students
UMass Amherst (College of Education & Student
Bridges): UMass College Access Program visits &
learning exchange for after-school participants
Amherst College: Alumni-in-Residence Ron
Espiritu lecture (2019)
UMass Amherst (College of Education): Youth
Participatory Action Research Methods class visits
UMass Amherst (College of Education): Teaching
for Black Lives event (2020)
Ethnic Studies tailored teacher professional
development

UMass Amherst College of Education faculty &
graduate student teaching & research team
Pa’lante Restorative Justice program
Wistariahurst Museum
Enlace de Familias
Nueva Esperanza
Smith College Professor of Sociology and Latin
American & Latino/a Studies (coordinated by HES
program director, open to all HPS teachers)
Proyecto Cordero Belpre in San Juan, Puerto Rico
(coordinated by HES program director, open to all
HPS teachers)

Classroom guest speakers and communityengaged learning field trips

María Salgado-Cartagena, Latinx People’s Oral
Historian of Holyoke
Nueva Esperanza
Enlace de Familias
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Nuestras Raíces
Massachusetts Jobs with Justice
Holyoke City Council members
Faculty & Doctoral students from UMass Amherst
(College of Education & W.E.B. Du Bois Dept of
Afro-American Studies)
Professor of Latina/o Studies at Mount Holyoke
College
Professor of Education at Stanford University
Professor of Education at University of Arizona
After-school programming & experiences

Gandara Youth Center - Media Literacy Program &
Radioplasma Podcast recordings
UMass College Access Program (UCAP) - UMass
Amherst College of Education & Student Bridges
Ethnic Studies Youth Council (youth-led HPS
teacher professional development & facilitation) UMass Amherst College of Education
Youth Action Pack after-school program YPAR
project - UMass Amherst College of Education

Conference presentations and participation &
HES special events

Block Party & Celebration of Knowledge event
- Mount Holyoke College (Latinx Studies in
Action CBL course) - Spring 2019
- UMass Alliance for Community
Transformation (UACT) & Holyoke Local
Cultural Council - Spring 2022
Black Lives Matter at Schools Week of Action
- Paulo Freire Charter School, UMass W.E.B.
Du Bois Center, Clark University, Holyoke
Media, Pa’lante Restorative Justice
program (2019)
- Pa’lante Restorative Justice program (20202021)
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Holyoke Bound, Five College Consortium
New York Collective of Radical Educators (NYCoRE)
conference
New England Youth Organizing Network (NEYON)
youth leader meetings
Northeastern Educational Research Association
(NERA) conference
New England Ethnic Studies Coalition Retreat in
Providence, RI
UMass Amherst Engaging Anthropology
conference
UMass Amherst Department of History Feinberg
Series visioning sessions + UMass Alliance for
Community Transformation (UACT) Feinberg
capstone plug-in event

HES Community Advisory Board (CAB)
In the fall of 2017, HES began coordinating quarterly partnership meetings with a small
group of higher education and community-based partners in order to streamline conversations
about dual enrollment opportunities and community-based learning experiences for HES
students. In the following two years, these partnership meetings grew, and conversations would
become a lot more expansive. HES partners began to discuss the sustainability of the program as
well as ways HES would need institutional and structural support as it expanded into more grade
levels and schools in the district. Partners also discussed the need for students and families to be
a strong presence in these meetings about
the vision for HES.
Following in the footsteps of the
Pa’lante Restorative Justice program, which
was housed in the Holyoke High School
North Campus at the time, HES decided to
establish a CAB in the 2019-2020 school year.
In spite of the challenges of remote learning
and the COVID-19 pandemic, the HES CAB
was able to convene in-person for the first
13

half of the school year and continue its work over Zoom in the two years that followed. Currently,
the HES CAB is made up of a diverse group of students, community members, teachers, higher
education faculty and staff, and parents. The purpose of the CAB is to bring together people who
are closely tied to the program, to build a strong HES community that expands beyond the 4 walls
of school, and to discuss partnership work that is in service of HES students as well as a long-term
vision for the program that is in alignment with the principles and values of Ethnic Studies.

HES Alumni Teaching Fellowship
In early discussions about HES, part of the long-term vision of the program was to help
create a pathway for alumni of HES to become classroom teachers and educational leaders and
ultimately return to HPS. Hence, HES was always intentional in building partnerships with local
faculty and staff in higher education who could help support this vision. In fact, the HES program
director helped coordinate a partnership between UMass Amherst College of Education and HPS
to secure a Massachusetts Grow Your Own grant as well as recruiting HES high school students to
participate in a Future Teachers Club after-school program that was built into the grant.
Marking another step toward this vision for an HES educator pathway, the program
secured a $25,000 grant from the NoVo Foundation to pilot an HES Alumni Teaching Fellowship
initiative. In this past 2021-2022 school year, HES high school graduates were welcomed back into
HES classrooms as mentors and teaching assistants. These paid fellows co-developed lesson
plans, attended professional development sessions, supported high school students with their
academic work in the classroom, and participated in HES programming such as the CAB. After a
successful pilot year, HES was able to secure another grant to fund the fellowship for this
upcoming 2022-2023 school year and will be hiring 4 Alumni teaching fellows.

HES Mini Documentary
As part of its vision to raise public awareness about HES, the CAB planned and organized
the creation of a video that captures the stories and experiences that have defined HES over the
last several years. The mini documentary, which is available on YouTube with both English and
Spanish captions, provides context, history,
and an overview about HES. It also includes
testimonios from students, educators, and
partners of the program who speak to the
impact and importance of HES. The video was
directed, filmed, and edited by Helena
Burgueño with creative support from Joel A.
Arce and original music by Nicole Henchey, and
financial support from the AERA ERSP grant.
Visit Helena Burgueño’s Vimeo page to see
more work by the director.
14

Timeline of Holyoke Ethnic Studies: Development & Highlights
2013-2014: 8th grade ELA class taught by founding HES program director, Dana Altshuler, at EN
White Middle School with an Ethnic Studies lens

2014-2015: Dana Altshuler took on an instructional coaching position with an Ethnic Studies

approach with the support of HPS Director of Humanities, Mary McAndrews; HPS teachers Dana
Altshuler and Coryne Legare developed Ethnic Studies curriculum for middle school social studies
and led professional development for a small group of middle school social studies teachers;
Ethnic Studies unit was piloted in 5 different HPS middle schools

2015-2016: 8th grade Ethnic Studies was taught in social studies classrooms at 5 of the 6 HPS

middle schools; HPS district was in its first school year under state receivership; Dana Altshuler,
Coryne Legare, and Jerica Coffey (co-founder of the Pa’lante Restorative Justice program) along
with other founding HES teachers organized a meeting with the new HPS receiver, Stephen Zrike,
to discuss the idea of expanding Ethnic Studies classes into Holyoke High School, which Zrike
supported

2016-2017: Ethnic Studies classes were piloted

in 9th grade ELA and social studies classrooms
at Holyoke High School; through the advocacy of
Dana Altshuler, the HES program director, and
other supportive staff, HES was written into the
district’s turnaround plan and high school
redesign as a concentration/academic pathway
within the Community and Global Studies
Academy

2017-2018: HES coursework expanded into 7th

grade social studies and 10th grade ELA; HES
courses were not taught across all middle
schools in the district and would not be consistently offered at different middle schools in the
years to follow

2018-2019: HES piloted an 11th grade focused Leadership & Community Engagement elective

course at Holyoke High School; all 9th graders at Dean High School took Ethnic Studies in both ELA
and social studies classrooms; all HES teachers across the district were given common release
time (with some minor exceptions) to participate in monthly HES teacher cohort professional
development throughout the school year with a team of UMass Amherst College of Education
faculty and doctoral student; a dual enrollment Ethnic Studies course through Westfield State was
offered to HES students who were in 11th and 12th grade; HES students of the Leadership &
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Community Engagement course led a YPAR
project that spotlighted the racial bias of their
school’s dress code policy and successfully
challenged administration to overturn the
policy

2019-2020: The HES CAB was established and

began holding monthly meetings (initially inperson then over Zoom at the end of the school
year); dual enrollment Ethnic Studies-based
courses were offered through both Westfield
State and Holyoke Community College; Dean
High School offered a 10th grade Ethnic Studies
social studies course; HES teacher cohort
professional development was reduced down to two 2-day sessions for the school year

2020-2021: HPS classes were primarily remote for the majority of the school year; HES offered an
Introduction to Social Movements elective course to students at Holyoke High School; the Pa’lante
Restorative Justice program’s YPAR project, titled “Ethnic Studies for All!,” outlined
recommendations for HPS district to sustain and strengthen the HES program; in May of 2021,
HPS district leaders announced a restructuring of the HES program, which included the
replacement of the full-time program director position with an Ethnic Studies department head
position with full-time teaching responsibilities*

2021-2022: HES launched its Alumni Teaching Fellowship with funding from a $25,000 NoVo

Foundation grant; the newly created department head position assumed responsibilities of the
now defunct HES program director position in addition to carrying a full 4-class teaching load
(Danielle Hayes); HES supporters, students, and CAB members continued attending HPS School
Committee meetings (August 16th; Sept 27th) to share ongoing concerns about the need for a fulltime program director and to follow-up on commitments made during the June 21st HPS School
Committee meeting of the previous school year; in the weeks and months after the November
15th school committee meeting*, discussions between HES staff and HPS District Cabinet
members resumed in a series of after-school “visioning sessions,” which resulted in the creation of
a district-wide Culturally Responsive Instructional Coach position that would take on some of the
responsibilities previously held by the HES program director
*In response to the HPS District Cabinet’s decision to eliminate the
program director position, HES teachers, CAB members, students,
alumni, and partners organized meetings and shared letters with
HPS district leaders expressing their concerns. Many of these
letters were compiled into a 55-page PDF document that was
shared with Massachusetts Commissioner of Elementary and
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Secondary Education Jeffrey Riley. Some of the letters contained in
this document can be found in this folder titled Program Director
Letter Campaign, which includes a cover letter framing the entire
document as well as a half-page letter response from
Commissioner Riley deferring back to superintendent/receiver
Anthony Soto. The Google folder does not include individualized
letters of support to respect their anonymity.
In addition to the letter campaign, HES supporters attended and
presented their concerns to a receptive HPS School Committee
over Zoom on June 21st. During the committee’s discussion about
HES, HPS District Cabinet members claimed support for the HES
program and in response to concerns about the full teaching load
of 4 classes for the newly created HES department head position
said that “it’ll be significantly reduced” and that they would “give
updates” in regard to the program’s restructuring for the upcoming
year. HPS District Cabinet members also shared that other staff
would be picking up some of the responsibilities that were
previously held by the HES program director.

*At the November 15th HPS School Committee meeting, HES
students, teachers, and CAB members gave a 30-minute
presentation to offer more context about the program and its
impact as well as outline ongoing concerns through a “promises
vs. realities” framework, which was not well received. In addition
to ignoring and rejecting the commitments previously made
during the June 21st meeting, committee members ignored and
misinterpreted a great deal of the content in the presentation.
Furthermore, dialogue was hampered due to a perceived belief
that HES CAB members did not want to welcome HPS School
Committee members to CAB meetings. Despite the
communication breakdown and failure to engage in substantive
dialogue at the November 15th meeting, all School Committee
and HPS District Cabinet members were invited to the following
two HES CAB meetings before CAB temporarily suspended
general body meetings in order to help facilitate the WinterSpring 2022 visioning sessions with district leaders about how
best to sustain the HES program.
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Impact & Recognition of the Holyoke Ethnic Studies Program
HES is a model of what Ethnic Studies can look like in secondary schools. Throughout the
years, HES students have attested to the profound impact of the HES program across different
learning communities in Holyoke. At various academic settings and public events, HES students
have openly talked about their positive experiences in HES classes and programming and have
shared their learning and depths of knowledge around Ethnic Studies. In fact, the HES program
was spotlighted by the Massachusetts Department of Elementary and Secondary Education (DESE)
in 2019 as part of its Culturally Responsive and Sustaining Schools and Classrooms Profile Series.
The DESE report about HES states:
“Through Ethnic Studies, schools can and do become a place of belonging for black and
brown students–along with other minoritized youth. In many ways the research in
Tucson and now San Francisco over the past two decades is coming to fruition in the
small city of Holyoke for a group of 1000 students in grades 7-12.”
Although the program has been lauded by students and educators alike, the CAB felt it
necessary to supplement years of anecdotal evidence, classroom observations, and testimonials
from students, teachers, and partners. Therefore, in the 2020-2021 and 2021-2022 school years,
CAB members undertook two projects to study and document the impact of HES on student
learning experiences and academic performance – an HES administered student survey and
supporting a Boston Globe Magazine journalist to collect HPS student achievement data.

HES Student Survey
In an effort to capture a wide breadth of student voices from the HES program, the CAB
helped develop a survey instrument that pulled questions from three previous student surveys
that were originally created by different HES high school students and HES higher education
partners. Throughout the first half of the 2020-2021 school year, CAB members revised questions
for (age-appropriate) clarity, added questions, and organized the structure of the survey. The
finalized version of the survey instrument (see Appendix A) includes 3 major question sections: 1)
The Ethnic Studies community; 2) Experiences outside the 4 walls of the classroom; and 3)
Learning skills. There are a total 33 closed-ended questions on the survey that use a Likert scale of
1 to 5, with 1 representing “strongly disagree” and 5 representing “strongly agree.” The survey also
has open-ended questions providing students the opportunity to expand upon their answers, or
to voice other views not captured in the closed-ended questions. Lastly, the survey has a space to
gather student participants’ grade level, years taking HES classes, race, and gender identity.
Once the survey instrument was completed in the spring of 2021, it was shared with the
HES program director who coordinated its administration (using a Google Form format) to HES
high school students through their classroom teachers. Upon recommendation from the CAB, the
survey was only shared with HES high school teachers because HES high school students would be
18

able to speak to an accumulation of learning experiences from middle to high school. At the time
of the survey administration, there were 425 HES high school students. Additionally, the survey
was administered when HPS students were primarily remote and classroom teachers were
navigating a lot of challenges brought on by the COVID-19 pandemic. In spite of these challenges,
216 HES high school students completed the survey before the close of the 2020-2021 school year.
When the CAB reconvened for the 2021-2022 school year, members began reviewing the
survey data. The Google Form-generated bar graphs and open-ended student responses clearly
indicated the overwhelmingly positive experiences students have with the HES program. However,
in order to get a more nuanced quantitative analysis of the survey data, the CAB recruited the help
of UMass Amherst graduate student researcher Xiaoyun Song. This analytical report provides
more detailed information about the survey findings along with an explanation of the researcher’s
data analysis process. Below is a selection of some student responses that are represented
through bar graphs as well as a table containing comparative data analysis.

“The Ethnic Studies Community” Section:

Table. Paired t-test of students’ perceptions of HES classes vs. non-HES classes
Paired t test
Survey Question

Mean

Std.
err.

Std. dev.

I feel my voice matters
in class
HES
Other

4.1343
3.5926

.0628
.0666

.9229
.9792

4.010492
3.461269

4.258026
3.723916

.000*

I feel excited to go to
my classes
HES
Other

3.9490
3.1019

.0726
.0691

1.0663
1.0156

3.806073 4.092075
2.965646 3.238057

.000*

[95% conf. interval]

p-value
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I have a good
relationship with my
teachers
HES
Other

4.1991
3.2898

.0630
.0629

.9262
.9256

4.074857
3.565673

4.323291
3.813957

.000*

I actively listen to what
we’re learning about
in my classes
HES
Other

4.0463
3.6806

.0622
.0607

.9138
.8917

3.923741
3.560965

4.168851
3.800147

.000*

I feel safe in my
classes
HES
Other

4.3935
4.0139

.0548
.0711

.8057
1.0454

4.28547 4.501567
3.873689 4.154089

.000*

Overall perception
HES
Other

4.1444
3.6157

.0501
.0512

.7362
.7523

4.045708
3.514853

4.243181
3.716629

.000*

Note: * Indicates p values less than .001
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“Experiences Outside The 4 Walls of the Classroom” Section:

22

23

“Learning Skills” Section:
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Selection of Open-ended Responses on the Student Survey:
“Our Ethnic studies community is amazing and I love how we can all have discussions on things
we can all relate to as well as being able to respectfully disagree and have all of our opinions
respected and understood.”
“I love ethnic studies it feels like a community”
“I probably wouldn’t have made it [out] of freshmen year without it, it was my safe place.”
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“My Ethnic Studies community is very welcoming, I think everyone should try [an] ethnic studies
class at least once.”
“It is a very safe environment and it is important because we are learning about real world
problems that affect us in our time (the present)”
“I love it and I hope most of the bonds I have in this class I can keep them in the future”

Boston Globe Magazine Feature
Just prior to the start of the 2021-2022 school year, educational journalist Linda K.
Wertheimer contacted a few staff members of the HES program expressing interest to spotlight
HES alongside other high school Ethnic Studies programs in different U.S. cities. A couple CAB
members and the HES department head, Danielle Hayes, supported Linda in her efforts to meet
current HES students and to gather
information about the program, including a
request for anonymized studentlevel data from HPS. The data
included demographic and
academic information of all HPS
students who were in 9th grade
during the 2016-2017 school
year, the first year that HES
classes were offered at the high
school. This data was then
analyzed by researchers with the
Boston Globe Magazine.
According to the Boston Globe’s analysis,
“Of students who took at least one ethnic studies course during their freshman year, 94.1
percent went on to graduate within five years. That contrasts with the 82.2 percent
graduation rate of their peers who did not take the course, estimated after statistical
controls were applied. For the group of students who took both an ethnic studies English
course and an ethnic studies history class in ninth grade (albeit a much smaller sample),
the percentage graduating was even larger, 95.1 percent.”
The featured article was published online in the Boston Globe Magazine in February of 2022. The
article also spotlights the Ethnic Studies program in the San Francisco Unified School District
(SFUSD).
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The Ethnic Studies Movement: Holyoke & Beyond
Since the 1970s and 80s, activists and organizers in Holyoke have been engaged in social
justice work that ties into the broader principles and values of the Ethnic Studies movement.
Housing activists such as Carlos Vega and community-based organizations such as Nueva
Esperanza were at the forefront of a growing, resilient community that demanded better living
conditions and resources for the people of Holyoke. As early as the 1980s, Holyoke education
activists such as Angel Nieto, who taught in HPS, were fierce advocates for bilingual education and
culturally relevant education that embraced Puerto Rican culture and history. Holyoke youth also
played an important role in demanding better living conditions and learning experiences that
reflected their realities and cultural identities. In the 1990s, youth-led groups and projects such as
El Arco Iris and the YouthPower Project supported Holyoke youth in their efforts to organize
people in their neighborhood so that members of their own community can be part of a process
to reimagine and revitalize Holyoke.
By naming these histories and invoking the
people and the movements that have, over time,
shaped our present moment, the CAB seeks to
position the HES program of today as a
continuation of these legacies and organizing
efforts. The program does not exist in a vacuum; it
emerges from a legacy of resistance efforts and
justice work, and it exists as a counter-narrative to
deficit perspectives that are often projected upon
communities like Holyoke. As is the case of Ethnic Studies programs in other K-12 spaces, the HES
program is building on the freedom dreams of those who came before us. For years, community
leaders such as María Salgado-Cartagena, Latinx People’s Oral Historian of Holyoke, have publicly
shared these counter-narratives and organizing efforts in Holyoke. Additionally, in 2019, the
Pa’lante Restorative Justice program finalized an exhibit titled Paper City Hidden Legends, which is
housed in Holyoke High School North, to document and spotlight community members who have
been leaders in the movement for social justice in Holyoke and often go unrecognized.

We are part of a broader movement to humanize
education!
Ethnic Studies, a movement of over fifty years in the making, has
experienced great success in places outside of Holyoke and Western
Massachusetts. In the past decade, numerous research studies* have
documented the positive impact of Ethnic Studies on academic
achievement and student engagement. Furthermore, the connections
between academic success and culturally-responsive curriculum such
as Ethnic Studies is abundant, but the story of Ethnic Studies is not just
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about traditional markers of academic achievement in the classroom. The story of Ethnic Studies
is also about intergenerational communities working collectively to take back their schools,
rehumanize their learning experiences, and decolonize historically marginalizing educational
practices. Ethnic Studies is a bottom-up movement, meaning people of all ages work collectively to
advocate for justice and educational self-determination in their own communities. As previously
stated, HES is plugged into a broader
constellation of communities, educational
activists and leaders, and schools that
continue to advocate for culturallyresponsive pedagogy and curriculum. In
2018, with the emergence of the Black Lives
Matter at School Week of Action, Black
history and Ethnic Studies K-12 curriculum
was listed as one of the four major
demands of the Black Lives Matter at
School coalition.

*In the past decade, scholars have published several
studies highlighting the positive effects of Ethnic Studies
curriculum on student experiences and academic
achievement. A 2020 book chapter by Christine Sleeter
and Miguel Zavala titled, What the Research Says about
Ethnic Studies, offers an updated version to a 2011
National Education Association report, which synthesizes
qualitative and quantitative studies dating back to the
1990s about the academic and social effects of Ethnic
Studies. Moreover, two major quantitative studies on the
Mexican American Studies program in Tucson, AZ and the
SFUSD Ethnic Studies program have been widely cited and
circulated among different media outlets. The 2014
quantitative study titled, Missing the (Student
Achievement) Forest for All the (Political) Trees:
Empiricism and the Mexican American Studies
Controversy in Tucson, illustrates the positive effects of
Ethnic Studies on standardized exams and graduation
rates. The 2017 quantitative study titled, The Causal
Effects of Cultural Relevance: Evidence from and
Ethnic Studies Curriculum, illustrates the positive effects
of Ethnic Studies on 9th grade attendance, credits accrual,
and GPA; moreover, this study was revisited in 2021 with a
study titled, Ethnic Studies Increases Longer-run
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Academic Engagement and Attainment, that shows
how students from the same 9th grade cohort had higher
rates of graduation, retention, and credit accrual in the
subsequent years.
Below, we offer an abbreviated list of efforts to demand and support Ethnic Studies in K-12
classrooms. Though the histories and legacies of Ethnic Studies are vast and unending, we
attempt to briefly highlight the groups who organized some of these efforts, the conditions that
necessitated them, and the impact of their community advocacy.

Mapping the Movement
Tucson, Arizona:
Established in 1998, the Mexican American Studies (MAS) program was a collaboration between
community members, students, families, teachers, and academics to support students in reimaging education. Under the MAS program, students excelled academically (see research study,
Missing the (Student Achievement) Forest for All the (Political) Trees: Empiricism and the Mexican
American Studies Controversy in Tucson) and became community change agents. However, in
2010, the Arizona state legislature passed HB 2281, which effectively banned (under false
pretenses) district and charter schools in the state from teaching MAS and other Ethnic Studies
courses. The series of events leading to the ban of MAS in Tucson, AZ is documented in the
critically acclaimed film, Precious Knowledge. After 7 years of direct action, popular education,
banned book drives, and other forms of resistance, a federal judge ruled the banning of the MAS
program to be unconstitutional and discriminatory. Nevertheless, the attempt to unjustly
eliminate Ethnic Studies in the state of Arizona sparked other education activists in other states
and districts to advocate for broader student access to Ethnic Studies classes.

Image source: Greg Bryan of the Arizona Daily Star, 2011
- embedded in Tucson.com news article “Judge blocks
state from oversight, restrictions of TUSD ‘ethnic studies’
programs”
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California:
California has a long history of offering Ethnic Studies classes in high school classrooms - dating
back to the late 1960s and the country’s first Ethnic Studies elective requirement at Berkeley High
School in 1990. After decades of organizing, teachers and education activists would ultimately
garner support for legislation that requires Ethnic Studies course offerings and graduation
requirements. In the early 2010s, educators and activists in El Rancho, San Francisco, and Los
Angeles Unified School Districts were the first in the state to offer and eventually require high
school Ethnic Studies courses. For example, in 2010, the San Francisco Unified School District
(SFUSD) piloted 9th grade Ethnic Studies courses across five different high schools, which would
ultimately expand into a full-fledged course offering throughout SFUSD. The groundwork of
educational activists such as Allyson Tintiangco-Cubales (founder of Pin@y Educational
Partnerships) and Artnelson Concordia paved the way for the successful implementation of Ethnic
Studies in SFUSD. Similar to the MAS program in Tucson, AZ, the students taking these classes
excelled academically (see related research studies, The Causal Effects of Cultural Relevance:
Evidence from and Ethnic Studies Curriculum and Ethnic Studies Increases Longer-run Academic
Engagement and Attainment). As a result of these well-documented, rich learning experiences and
the efforts of groups such as the Ethnic Studies Now
Coalition, the California State Assembly passed Bill
No. 2016, which outlined steps for the
institutionalization of Ethnic Studies courses across
the state based on a model curriculum. In October
2021, California became the first state with a high
school Ethnic Studies requirement – all public schools
must offer at least one Ethnic Studies course by the
2025-2026 school year and require all high school
students beginning with the class of 2030 to take an
Ethnic Studies course in order to graduate.
Texas:
In 2013, then Texas State Representative Dan Patrick proposed State Bill 1128, which would have
essentially restricted Ethnic Studies courses in higher education settings. Though the bill never
gained traction, it represented a political attempt to limit Ethnic Studies curriculum in schools. In
response, education activists and members of the National Association for Chicana and Chicano
Studies (NACCS) Tejas Foco Pre-K to 12 committee appealed to the Texas State Board of Education
(SBOE), a governing body that sets state standards and policies, to include MAS as an approved
elective in the state curriculum. After years of organizing and debates about the value of Ethnic
Studies and state approved textbooks, the SBOE approved MAS for official standards guidelines
and the initial Ethnic Studies course was ultimately named – Ethnic Studies: Mexican American
Studies, opening the door for other identity based Ethnic Studies courses such as African
American and Native American Studies.
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Philadelphia, Pennsylvania:
Philadelphia became the first major city in the U.S. to require an African American history course
graduation requirement in 2005. Nearly 40 years prior in 1967, student and community activists
successfully fought for the inclusion of African American history and culture in school curriculum,
but the topics had been marginalized in many schools until the 2005 mandate. The curriculum
began with early recounts of African indigenous life before mapping the movement of the
transatlantic slave trade. From there, the course documents the freedom struggles of Black people
throughout U.S. history with particular emphasis on historical figures local to Philadelphia. 15
years later, the School District of Philadelphia began updating its mandated African American
history course in 2021-2022, following the Board of Education’s 2020 resolution to name and
dismantle racist practices in the school district. This re-commitment stems from advocacy efforts
from educator-activists such as Ismael Jimenez, long-time Philadelphia educator, and Krystal
Strong, project leader Activism Beyond the Classroom.
Boston, Massachusetts:
In 2018, a group of educators from the Boston Teachers Union (BTU) organized under a shared
interest – to envision and advocate for Ethnic Studies in Boston Public Schools (BPS). Boston
educators and education activists would form the BTU Ethnic Studies Now! (BTU ESN) Committee
and the group began convening to engage in collective professional development and to create
Ethnic Studies curriculum for Boston classrooms. After a series of BTU ESN public campaigns and
engagement with Boston City Council and BPS administrators, the district hired Katie Yue-Sum Li
in 2021 as the district Ethnic Studies Instructional Coach and Coordinator to help develop and
coordinate a plan to flesh out an expansive Ethnic Studies program in Boston Public Schools in the
coming years. Currently, BPS is piloting an Intro to Ethnic Studies course in several schools before
BPS implements its Ethnic Studies graduation requirement.

Image source: BTU Ethnic Studies Now! “Vision and Frameworks” section of website
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Connecticut:
By the start of the 2022-2023 school year, all Connecticut high schools will be required to offer
courses in Black and Latino studies – a mandate that stems from Public Act No. 19-12, a law signed
in 2019. The mandate was supported by then Commissioner of Education of Connecticut and
current U.S. Secretary of Education, Miguel Cardona. The State Education Resource Center (SERC)
was tasked with developing the courses and with the support of a 150-member advisory group –
made up of educators, researchers, and representatives from community organizations – created
a curriculum that was distributed throughout the state. The passage of this state-wide mandate
was partly due to the efforts of youth-led groups such as Students for Educational Justice and the
groundwork laid down by districts like Bridgeport Public Schools. Back in 2017, the Bridgeport
school board unanimously approved a mandate to require high school students to take one of
three following semester-long courses to graduate: African American Studies, Caribbean/Latin
American Studies, or Perspectives on Race.
Providence, Rhode Island:
On January 20th of 2016, the Providence Student Union (PSU), a student-led youth organizing
group, kicked off a public campaign titled Our History Matters, bringing together over 75 students
and allies outside the Providence School Department. After noticing a significant lack of BIPOC
representation and examples of racism in the district’s curriculum, PSU petitioned for the creation
of a full-year, credit-bearing Ethnic Studies course that would be available to all high school
students in Providence Public Schools (PPS). As a result of their efforts and advocacy, an Ethnic
Studies course was piloted in 5 different high schools during the 2016-2017 school year.
Additionally, in the fall of 2016, students formed the Ethnic Studies Task Force in order to help
review curriculum and support teachers with the implementation of these pilot courses. Currently,
the fight to make Ethnic Studies available to all PPS high school students continues through the
work and advocacy of groups such as OurSchoolsPVD and Alliance of Rhode Island Southeast
Asians for Education (ARISE), which offers credit-bearing Ethnic Studies courses to youth in certain
PPS high schools.

Image source: Providence Student Union
(PSU), “Our History Matters” PSU Campaign
section of website
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Vermont:
In 2017, the Vermont Coalition for Ethnic and Social Equity in Schools (now called the Education
Justice Coalition of Vermont) formed to begin drafting and advocating for the passage of bill H.3
Act 1, which would establish an advisory working group tasked with reviewing state standards and
making recommendations “to recognize fully the history, contributions and perspectives of ethnic
groups and social groups” as well as require the State Board of Education to release a report with
disaggregated data on hazing, harassment, or bullying incidents. After years of advocacy, the bill
was signed in 2019. By 2022, the Ethnic and Social Equity Standards Advisory Working Group
submitted its final list of recommendations to the State Board as well as next steps for the
advisory group. The Education Justice Coalition of Vermont views these standards as a pathway to
ultimately building Ethnic Studies course offerings throughout the state.
Minnesota:
Several schools in the Twin Cities area have paved the way for students to have access to Ethnic
Studies courses. In Minneapolis Public Schools (MPS), Ethnic Studies had been offered as an
elective at different schools for several years; however, through the organizing efforts of
education activists and MPS students, in 2020, the Minneapolis school board approved a 1
semester Ethnic Studies course requirement across all MPS schools beginning with the class of
2025. MPS currently offers a variety of Ethnic Studies courses that range from identity-based to
comparative-based Ethnic Studies. In Saint Paul Public Schools (SPPS), advocacy from groups such
as the student-led SPPS Student Engagement and Advancement Board led to the school board
approval of a Critical Ethnic Studies course that will be required for all students beginning with the
class of 2025. On a state-wide level, bill HF3434 is awaiting approval from the legislature, which
would initiate the establishment of an Ethnic Studies standards and curriculum task force and set
forth a path toward the adoption of Ethnic Studies social studies standards and graduation
requirements. Groups such as the Minnesota Ethnic Studies Coalition, Navigate MN (Unidos MN),
Education for Liberation - Minnesota Chapter, and Youth 4 Ethnic Studies continue to advocate for
Ethnic Studies for all Minnesota students.

Image source: Saint Paul Public Schools, “The Office of
Teaching and Learning: Ethnic Studies” section of website
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Washington:
In 2017, the Seattle King County NAACP wrote a resolution urging Seattle Public Schools (SPS) to
expand Ethnic Studies throughout the district and outlining recommendations to make this a
reality. With the NAACP chapter heading the efforts, education activists and leaders were able to
advocate for the SPS Board to adopt a resolution that drew on the NAACP’s recommendations to
implement a full-fledged Ethnic Studies program. The SPS Ethnic Studies task force continues to
develop plans and recommendations for Ethnic Studies curriculum while the district has begun to
offer Ethnic Studies classes to students across different grades. At the state level, Senate Bill 6066
charged the Washington Office of Superintendent of Public Instruction to establish an Ethnic
Studies Advisory Committee, which would provide the state with recommendations for Ethnic
Studies materials and resources as well as a framework to support the teaching of Ethnic Studies
in Washington schools. Although the framework was drafted and shared with the public, the
struggle for Ethnic Studies in all Washington schools continues through the efforts of groups such
as Washington Ethnic Studies Now.
Albuquerque, New Mexico:
Prior to 2017, a handful of high schools in Albuquerque Public Schools (APS) were already offering
Ethnic Studies courses, such as Chicano Studies, Native American Studies, and Mexican American
Literature. However, as a result of the advocacy of Families United for Education, APS began
offering elective Ethnic Studies classes to all juniors and seniors in the 2017-2018 school year. The
Ethnic Studies courses offered at APS are wide-ranging and aim to include relevant content to the
experiences of Latinx, African American, Native American, and Asian American peoples.
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Conclusion
Holyoke Ethnic Studies (HES) is an important part of the larger, broader movement for
educational justice and is a critical component to a community-responsive and culturally relevant
education for HPS students. The curriculum and programming of the HES program is expansive
and ambitious in its vision to humanize students’ learning experiences and to push students to
make connections between themselves, their immediate communities, and the world around
them. Students, educators, and partners of the HES program have consistently shared their
profound experiences engaging in this work and the impact of the program is well-documented.
True to the 5 C’s of HES (Cariño, Community, Criticality, Culturally Relevant Content, and Centering
Students), the HES CAB calls on members of
the community to support the ongoing
longevity of this important work, which is
needed at this moment and for years to come.
Below, we offer recommendations for
sustaining the HES program and ways
supporters can engage with this educational
movement.

Recommendations
Programming
1. The HPS Cabinet should reinstate a full-time program director for HES
The CAB’s foremost recommendation is the reinstatement of a full-time program director
for HES. In May of 2021, HPS district leaders announced a restructuring of the HES program, which
included the replacement of the full-time program director position with an Ethnic Studies
department head position with full-time teaching responsibilities. Between 2015-2021, many
responsibilities and leadership roles that are pivotal to any school district hoping to generate
positive academic outcomes and build pathways to college and civic engagement for young people
who have generationally been denied quality learning experiences have coalesced under this
program director position. Over the years, the program director position brought numerous
resources to the district and carried a wide range of work (for an overview of this scope of work,
see the cover letter document for the letter campaign of the summer of 2021).
After a challenging 2021-2022 school year for the HES program, HES leadership was able to
convey the significant role that Ethnic Studies should play for the Culturally Responsive Instructional
Coach position that was being developed by the HPS Cabinet at the end of the school year.
However, even though the newly created instructional coach position is set to take on some of the
responsibilities previously held by the HES program director in the upcoming 2022-2023 school
year, this instructional coach is also being asked to take on responsibilities not directly related to
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the HES program. Given the scope of responsibilities needed to live out the values of an Ethnic
Studies program and carry out related programming, HPS would benefit from an HES program
director that is in a synergistic relationship with, but distinct from, a district-wide culturally
responsive instructional coach position. For HES to be a sustainable program for the years to
come, a full-time HES program director is a must. That said, the CAB also sees the significant value
of a full-time culturally responsive instructional coach whose responsibilities are primarily focused
on supporting teachers and school leaders in elementary, middle, and high schools across the
district and across all subject areas.
2. HPS district-wide support for consistent HES course offerings for students grades 711 across all middle and high schools
Currently, some middle schools do not offer students HES classes or label certain classes as
Ethnic Studies when they do not align with the HES curriculum. As a result, when students take 9th
grade Ethnic Studies at either high school in HPS, they are entering the classes with varied
background knowledge and exposure to the content, which poses challenges for 9th grade HES
teachers. Additionally, Holyoke High School North and Dean High School have different Ethnic
Studies course offerings and sequencing. For example, while Dean High School has opened up
Ethnic Studies social studies classes to 10th graders, Holyoke High School does not offer that
opportunity to its 10th grade students. These inconsistencies also pose challenges for curriculum
(re)development projects within the HES program as the program tries to meet student needs and
academic areas of growth.
3. A clear and transparent decision-making role for an HES program director to help
hire Ethnic Studies teachers for the district
Like any other subject area, HES teachers need to have a particular understanding and
background knowledge of Ethnic Studies or should be able to demonstrate an ability to engage in
learning experiences that reflect Ethnic Studies pedagogy and principles. While a smaller pool of
qualified Ethnic Studies teacher applicants is reflective of broader structural issues in teacher
education, the guidance of an informed HES program director can help mitigate the existence of
HES teacher cohorts with significant gaps in Ethnic Studies pedagogical-content knowledge.
4. Strengthen support structures for HES teachers and all HPS teachers of color
Similar to the experiences of the 2018-2019 and 2019-2020 HES teacher cohorts, HES
teachers should have more shared professional development time together. In recent years,
release time for HES professional development has varied depending on the teachers’ school of
employment or home subject area (social studies or ELA). A more consistent HES teacher cohort
experience is crucial for teachers striving to deepen their knowledge and practice of Ethnic Studies
pedagogy and content. Furthermore, this professional development should be under the guidance
of a full-time program director who can coordinate partnerships for teacher education and also
follow up with individual HES teachers and school-based teaching teams for instructional coaching
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and support. HPS should also be doing more to invest in long-term teachers of color retention and
leadership development – this has implications for the HES program and for the district as a
whole. Given the unique experiences of teachers of color in school buildings, the district should
take initiative to provide teachers of color access to national/regional teachers of color networks
as well as unique professional development experiences, which can help not only with retention
but recruitment of teachers of color.
5. Revisit the recommendations outlined in the August 2020 Holyoke Black Lives Matter
at Schools Coalition letter
The CAB wants to lift up the recommendations that were urgently outlined to HPS
leadership 2 years ago. Some of the coalition members and signatories of the letter make up the
current HES CAB and the recommendations continue to bear relevancy on issues of restorative
justice, hiring more Black and Latinx teachers, Black history and Ethnic Studies curriculum, school
policing, and community accountability.

CAB projects
1. Re-administer an updated HES student survey
In addition to having updated statistics on HES student experiences, the CAB believes that
by re-administering the student survey the program might be able to yield more student
responses and capture more quality data by making some adjustments to the survey instrument
(for concrete guidance around this, see the recommendations section of the 2020-2021 analytical
report).
2. Continue outreach and engagement to help HES build a broader and more expansive
base of support
While the HES CAB has made great strides in building a solid base of supporters and
partners in the work, the CAB would benefit from more consistent engagement with families of
HES students. Moreover, throughout the years, CAB has included the voices of HES students, and
the CAB body would benefit from that continued engagement. Lastly, the CAB should consider
rekindling its efforts to build an intentional HES alumni network that can find ways to plug back
into the program and/or help build community-based social justice coalitions among HES alumni.
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3. Produce a shortened version of the HES mini documentary
As a way to improve the reach and online presence of the mini documentary, it might be
beneficial to take the current 22-minute version of the video and create a shortened 5-8 minute
version that is accessible to a variety of audiences.
4. Create an updated HES program report
An annual or bi-annual HES program report could help keep supporters and advocates of
the program up-to-date on the happenings of HES and let them know ways they can plug into the
work.

How to Stay Connected & Support the Program
Follow the Holyoke Ethnic Studies Facebook page
Family members and parents of HES students: Ask your school’s principal/administrative
team/school committee about Ethnic Studies course offerings available for students and
what they are doing to support the programming recommendations in this report
Holyoke community members: Ask the school committee/your local representative about
what they are doing to support the programming recommendations in this report
Share the HES mini documentary with people in your community and education networks
Learn more about the Ethnic Studies movement and its importance by following the web
links embedded throughout this program report. Find out what’s happening in your local
community and beyond, including at the state-wide level (see proposed Massachusetts bills
H.584 and S.365 – An Act Relative to Anti-Racism, Equity and Justice in Education – to better
understand the legislative work of groups like the Coalition for Anti-Racism, Equity & Justice
in Education that might impact the teaching of Ethnic Studies across the state).
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Appendices
Appendix A
Survey
SURVEY BACKGROUND & INSTRUCTIONS:
This survey is anonymous, which means we will not know who chose which answers. We are using this
survey to better understand your experiences as a student within the Ethnic Studies program. We hope
this survey will inform future actions both by the Ethnic Studies program and the entire Holyoke school
district. When answering the questions think about Ethnic Studies class both from this year and from
years past when filling out the survey.

**NEW SECTION - PAGE BREAK
SECTION TITLE: The Ethnic Studies Community

To answer these questions remember:
Rate your responses on a scale from 1 to 5 -- Strongly Disagree (1) to Strongly Agree (5)
Think about Ethnic Studies classes from this year and classes you’ve taken in the past
“Non-Ethnic Studies class” means any class that is NOT an Ethnic Studies class

1. I feel my voice matters in Non-Ethnic Studies classrooms
2. I feel my voice matters in Ethnic Studies classrooms
3. I feel excited to go to my Non-Ethnic Studies classes
4. I feel excited to go to my Ethnic Studies classes
5. I have a good relationship with my Non-Ethnic Studies teachers
6. I have a good relationship with my Ethnic Studies teachers
7. I actively listen to what we’re learning about in my Non-Ethnic Studies classes
8. I actively listen to what we’re learning about in my Ethnic Studies classes
9. I feel safe in my Non-Ethnic Studies classes
10. I feel safe in my Ethnic Studies classes
11. I prefer an Ethnic Studies class to a Non-Ethnic Studies class
12. My Ethnic Studies teachers care about me and respect me
13. My identity and culture are reflected in my Ethnic Studies classes
14. Ethnic Studies teachers value my feedback
Optional Open-ended Question
**(Google has option for long text response):
Is there anything else you would like to share about the Ethnic Studies community? (optional)

**NEW SECTION - PAGE BREAK
SECTION TITLE: Experience Outside the 4 Walls of the Classroom
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To answer these questions remember:
Rate your responses on a scale from 1 to 5 -- Strongly Disagree (1) to Strongly Agree (5)
Think about Ethnic Studies classes from this year and classes you’ve taken in the past

1. My Ethnic Studies classes help me understand and learn about my local community (Holyoke &
the Western Massachusetts area)
2. In my Ethnic Studies classes, we have talked about people doing work to solve problems in the
local community or we have worked on a project to address a local issue
3. My Ethnic Studies classes inspire me to take action in my community and make a difference
4. My Ethnic Studies classes help me think about the ways I can make a change in my community
or the world
5. In my Ethnic Studies classes, I learn about current events and actions happening in my local
community
6. I am actively involved in helping my local community (for example: neighborhood clean-ups;
food drives; member of a community-based organization; help organize campaigns to raise
awareness on issues)
7. I am actively involved in my school (for example: participate in after-school programs/clubs;
sports; arts & music; event planning)
Optional Open-ended Question
**(Google has option for long text response):
Is there anything else you would like to share about your experience outside the 4 walls of the
classroom? (optional)

**NEW SECTION - PAGE BREAK
SECTION TITLE: Learning Skills

To answer these questions remember:
Rate your responses on a scale from 1 to 5 -- Strongly Disagree (1) to Strongly Agree (5)
Think about Ethnic Studies classes from this year and classes you’ve taken in the past
“Non-Ethnic Studies class” means any class that is NOT an Ethnic Studies class

1.
2.
3.
4.
5.
6.
7.
8.
9.

Ethnic Studies has helped me speak up more in school and participate in class
I am becoming a better reader because of my Ethnic Studies classes
I am becoming a better writer because of my Ethnic Studies classes
In my Ethnic Studies classes, I learn about topics from different points of view
Ethnic Studies has helped me work better with other students
My Ethnic Studies classes help me understand the world around me
My Ethnic Studies classes are preparing me for life after high school
My Ethnic Studies classes are preparing me for college
I regularly do a lot of challenging work in my Non-Ethnic Studies classes (essay writing, reading
different kind of texts, having deep discussions, asking difficult questions, learning about new
ideas and events)
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10. I regularly do a lot of challenging work in my Ethnic Studies classes (essay writing, reading
different kind of texts, having deep discussions, asking difficult questions, learning about new
ideas and events)
11. In my Ethnic Studies classes, I write essays, letters, papers, or stories to show what I learned
12. In my Ethnic Studies classes, I use art, music, poetry, dance, theater, or another creative
activity to show what I learned
Optional Open-ended Question
**(Google has option for long text response):
Is there anything else you would like to share about learning skills in Ethnic Studies? (optional)

**NEW SECTION - PAGE BREAK
SECTION TITLE: One Word
**Open-Ended Question with a character limit response (Google has option for short answer field)
What is one word that describes your feelings about Ethnic Studies?
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